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CL.PE: A Ct.entre of Excellence for CLPE
Primary Literacy

= Expert-led English planning
and support which has
raised children's literacy
achievement for over 50
years.

= Research-driven approach;
innovating and developing
practice to meet the needs
of the current classroom.

= Evidence-based classroom
approaches and teacher
training.
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The CLiPPA 2021
Shortlist has been
announced

The CLPE Poetry Award

Find out more about this year's

shortlist & our schools shadowing
scheme
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= To discuss the most recent and relevant
guidance and research to support you in
developing your English curriculum in 2021-22.

= To consider what constitutes a quality English

curriculum that enables engagement, progress
and attainment for all pupils.

© CLPE 2021 | www.clpe.org.uk

Excellent knowledge
of how to teach
reading and writing
and the knowledge,

Knowledge of
children’s literature
and how to use it to
develop knowledge
and skills for reading

skills and strategies
involved

and writing

Ways to deliver
that enthuse,
excite and
engage your
children

High

Quality

Teaching

A thorough
understanding of
reading and writing
development and
how progress

happens

Early reading at the
heart of the
curriculum, especially
in EYFS & KS1,
including systematic

teaching of phonics

An understanding
of the needs of
those falling
behind and how to
intervene
appropriately

Knowledge of
your children —
where they are,

their future
needs and what
motivates them
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New frameworks and guidance for

2021-22:
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LITERACY
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Setting the stal New validation process
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Published: 3 M:
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for the early years foundation s

July 2021

First published September 2020
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Applying the Education Inspection
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Framework to the teaching of Early Reading

344. In reaching an evaluation against the ‘quality of education’ judgement, inspectors will
consider whether:

the school is determined that every pupil will learn to read, regardless of their background,
needs or abilities. All pupils, including the weakest readers, make sufficient progress to meet
or exceed age-related expectations

stories, poems, rhymes and non-fiction are chosen for reading to develop pupils’ vocabulary,
language comprehension and love of reading. Pupils are familiar with and enjoy listening to a
wide range of stories, poems, rhymes and non-fiction

the school’s phonics programme matches or exceeds the expectations of the national
curriculum and the early learning goals. The school has clear expectations of pupils’ phonics
progress term-by-term, from Reception to Year 2

the sequence of reading books shows a cumulative progression in phonics knowledge that is
matched closely to the school’s phonics programme. Teachers give pupils sufficient practice in
reading and re-reading books that match the grapheme-phoneme correspondences they
know, both at school and at home

reading, including the teaching of systematic, synthetic phonics, is taught from the beginning
of Reception

the ongoing assessment of pupils’ phonics progress is sufficiently frequent and detailed to
identify any pupil who is falling behind the programme’s pace. If they do fall behind, targeted
support is given immediately

the school has developed sufficient expertise in the teaching of phonics and reading
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Current year

Year 12
Year 11
Year 10

Year 9
Year 8
Year 7
Year 6
Year 5 ‘
Year 4 ‘
Year 3

Last normal year

Year 12
Year 11
Year 10
Year 8
Year 7
Year 5

“ Year 4

Year 2
Year 1

Reception

Nursery

‘ Year 2

. Year 1

Reception

Nursery

Ofsted: Children hardest hit by COVID-
19 pandemic are regressing in basic
skills and learning

Ofsted has today published its second report on the effects
of the COVID-19 (coronavirus) pandemic across the sectors it
inspects and regulates.

From: Ofsted

Published 10 November 2020

Ofsted’s second report into the impact of the pandemic finds that
children who were hardest hit by school closures and restrictions
have regressed in some basic skills and learning

Some young children, who were previously potty-trained. have
lapsed back into nappies, particularly those whose parents were
unable to work flexibly

Older children have lost stamina in their reading and writing, some
have lost physical fitness, others show signs of mental distress,
including an increase in eating disorders and self-harm

Concerns remain about children who were out of sight during
school closures, with falling referrals to social care teams raising
fears that domestic neglect, exploitation or abuse is going
undetected
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Your own context CLPE

= What are the pupil standards in your subject on
return to the classroom? How do you know?

= Are there any underachieving groups in your subject?

= What are the strengths and areas for development in
your subject?

= How is staff confidence and subject knowledge within
your subject, and ‘how are we doing’?

© CLPE 2021 | www.clpe.org.uk
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Reading — A Simple View? CLPE

Figure 1: The knowledge of a good reader

good language comprehension

A

2 good reader

good word reading

poor word reading
# (decoding)

(decoding)

poor language comprehension

The reading framework: Teaching the foundations of literacy, DFE, July 2021
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The Reading Rope:

FIGURE 1: THE MANY STRANDS THAT ARE WOVEN INTO SKILLED READING’
Background knowledge

Vocabulary

recision, rk L

Ln;r\FunﬂfFlmslu:o} .
‘The evidence for a
balanced approach to
reading is extensive, from
both observational and

experimental studies.”

Verbal reasoning o
Inforonce, metacho, ot

Literacy knowledge
it concopts, genres. etc

Sight recognition o
of tamilr words

siphabeic pri

Decoding
civle, @

Phonological awareness o
syllabies, phonemes, erc

Education Endowment Foundation, Improving Literacy in KS1 Toolkit (2016)
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Education Endowment Fund Research, CLPE

November 2016

LITERACY

Both decoding and comprehension are
necessary, but not sufficient, to develop
confident and competent readers. It is
also important to remember that
progress in literacy requires motivation
and engagement, both of which help
children to develop persistence and
resilience as well as enjoyment and
satisfaction in their reading.

FIGURE 1: A BALANCED APPROACH TO READING

Vocatuery knowledge

If pupils are not making expected ]
progress it may be that they are not
engaged in the process, and require a mertrhadic

Urderstanding of how

meening (pragmetics)

different approach that motivates them
to practise and improve.
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The Research on Phonics

Most researchers support the belief that:

= There is benefit from the inclusion of phonics within
the early instruction in learning to read in English,
within a broad programme;

= There is not evidence to support phonics in isolation
as the one best method;

= There is not evidence for synthetic phonics as the
required approach rather than analytic phonics.

© CLPE 2021 | www.clpe.org.uk
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Exploring the wider research: CLPE

mzmmo FDR umucv IMPROVING LITERACY IMPROVING LITERACY IN KEY STAGE 2
0 IN KEY STAGE 1 Guidance Repor

Guidance Repor

thm
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Develop children’s early reading CII_!IIBE

using a balanced approach:

= Early reading requires the development of a broad range of
capabilities.

= Using a number of different approaches will be more
effective than focusing on any single aspect of early reading.

= Promising approaches to develop early reading include
storytelling, activities to develop letter and sound
knowledge, and singing and rhyming activities to develop
phonological awareness.

* Prior to the introduction of systematic phonics teaching,
activities to develop children’s phonological awareness and
interest in sounds are likely to be beneficial.
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Teachers should prioritise:

I

CLPE

Promoting, nurturing and monitoring pupils’ reading, including
reading aloud and guided reading as a class, giving them time to
read independently where their reading is secure, and supporting

them to choose books

Rich discussion that facilitates the sharing of ideas, knowledge and

experiences

Mastery of writing at sentence level, including modelling, practice,

feedback and redrafting. Shared class readers provide ample

opportunities for teachers to engage pupils in reading rich and
challenging texts, model fluent reading and initiate discussion.

Department for Education
Teaching a broad and balanced curriculum for education recovery

(July 2021)
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Reflecting on development and
progress:
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Dependence

Beginning

Early Developing  Moderately
Reader Reader Reader Fluent Reader

Dependence

By the End of EYFS, we would expect
most children to be emerging as

Early Readers and Writers.

Independence

Independence
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The Early Reader

Early readers can tackle known and
predictable texts with growing
confidence but still need support with
new and unfamiliar ones. They show a
growing ability to make sense of what
they read, drawing on illustrations,
their knowledge of language and the
world as well as the words on the page.

With support, children reflect on their
reading and respond personally to
what they have read, making links to
prior knowledge, significant
experiences and popular culture. They
begin to evaluate the books they meet,
expressing likes and dislikes with
reasons for their views.

I

CLPE

Children within this stage are at an
important transition from dependence
on memory or on reading alongside an
adult, to a growing independence in
reading texts that are familiar but not
known by heart.

Children are beginning to evidence
one-to-one correspondence, drawing
on their developing phonic knowledge
by linking graphemes and phonemes to
help them decode simple words and
recognition of a core of known words.
They can read and understand simple
sentences. As fluency and
understanding develop children will
begin to self correct.

Laying the foundations for future success:

I

CLPE

setting?

Early Years?

What does this look like in your Early Years

What do children find most challenging?
Why do you think that might be?

Is there anything that you need to find out?
When do you see reading happening in the

© CLPE 2021 | www.clpe.org.uk
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Key Documents and Changes CE%E

EYFS statutory framework

The changes are intended to:

= make all 17 ELGs clearer, more
specific and easier for teachers to
make accurate judgements

= focus on strengthening language and
vocabulary development to
particularly support disadvantaged

Statutory framework

children
for the early years .

: = strengthen literacy and numeracy
foundation stage outcomes to ensure all children have
Setting the standards for learning,
development and care for children from a gOOd grasp of these areas of
birth to five learning in preparation for year 1

= ensure the ELGs are based on the
Published: 31 March 2021 latest evidence in childhood
Effective: 1 September 2021 development

= ensure they reflect the strongest
predictors of future attainment.

© CLPE 2021 | www.clpe.org.uk
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Communication and Language CLPE

“The development of children’s spoken language underpins all seven areas of
learning and development. Children’s back-and-forth interactions from an
early age form the foundations for language and cognitive development. The
number and quality of the conversations they have with adults and peers
throughout the day in a language-rich environment is crucial. By commenting
on what children are interested in or doing, and echoing back what they say
with new vocabulary added, practitioners will build children's language
effectively. Reading frequently to children, and engaging them actively in
stories, non-fiction, rhymes and poems, and then providing them with
extensive opportunities to use and embed new words in a range of contexts,
will give children the opportunity to thrive. Through conversation, story-
telling and role play, where children share their ideas with support and
modelling from their teacher, and sensitive questioning that invites them to
elaborate, children become comfortable using a rich range of vocabulary and
language structures.”

Statutory Framework for the Early Years Foundation Stage, 2021
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LITERACY

Literacy

“It is crucial for children to develop a life-long love of reading. Reading
consists of two dimensions: language comprehension and word
reading. Language comprehension (necessary for both reading and
writing) starts from birth. It only develops when adults talk with
children about the world around them and the books (stories and non-
fiction) they read with them, and enjoy rhymes, poems and songs
together. Skilled word reading, taught later, involves both the speedy
working out of the pronunciation of unfamiliar printed words
(decoding) and the speedy recognition of familiar printed words.
Writing involves transcription (spelling and handwriting) and
composition (articulating ideas and structuring them in speech, before
writing).”

Statutory Framework for the Early Years Foundation Stage, 2021

© CLPE 2021 | www.clpe.org.uk

Appendices

HELPING HOME LEARNING A
Reading with TRUST

Appendix 1. For parents: reading stories to children

‘The following has been drawn fogether o provide the basis for a leafiet schools
gt create for parents and carers. Further guidance is avallable: 10 1o ips for
‘parents to support children to read

Introduction

Your chid will bring home two books. One is for your child to read to you. It has been
carefully chosen s0 that they can work out all the words. The other book has words:
H your child may not be able to read yet. It s for you to read to your child and talk
about fogether.

How to read a story to your child

H you can find the time beforehand, read the read-aloud book to yoursel! first, 50 you
can think about how you're going 1o read it 1o your chid

On the first reading:

* Make reading aloud feel iike a treat. Make it a special quiet time and cuddle
up 50 you can both see the book

* Show curicstty about what you're going to read: ‘This book looks interesting.
It's about an angry chid. | wonder how angry he gets.

*  Read through the whole story the first time without stopping 100 much. Let the
story weave its own magic:

 Read with enjoyment. If you're not enjoying it, your child won't.

Read favourite stories over and over again.
On later readings:

* Let your child pause, think about and comment on the pictures.

* M you think your chiid did not understand something, by o €xpiain: ‘Oh! | think
what's happening here is that...’

+ Chat about the story and pictures: | wonder why she did that?’; ‘Oh no, | nope
she's not going 0..."; | wouldnt have done that, would you?"

* Link the stories 1o your own family experiences: ‘This reminds me of when .

* Link stories to others that your child knows: ‘Ah! Do you remember the dragon
in ....7 Do you remember what happened to him?’

+ Encoursge your child to join in with the bits they know.

80

© CLPE 2021 | www.clpe.org.uk

02/11/2021

©OCLPE 2021 You may use this resource freely in your school but it cannot be commercially published or
reproduced or used for anything other than educational purposes without the express permission of

CLPE.

13



Early Learning Goals -
Communication and Language
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on and L

ELG: Listening, and Undk ding

Children at the expected level of development will:

Listen attentively and respond to what they hear with relevant questions,
comments and actions when being read to and during whole class discussions
and small group interactions;

Make comments about what they have heard and ask questions to clarify their
understanding;

Hold conversation when engaged in back-and-forth exchanges with their
teacher and peers.

ELG: Speaking

Children at the expected level of development will:

Participate in small group, class and one-to-one discussions, offering their
own ideas, using recently introduced vocabulary;

Offer explanations for why things might happen, making use of recently
introduced vocabulary from stories, non-fiction, rhymes and poems when
appropriate;

Express their ideas and feelings about their experiences using full sentences,
including use of past, present and future tenses and making use of
conjunctions, with modelling and support from their teacher.

© CLPE 2021

| www.clpe.org.uk

Early Learning Goals - Literacy
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LITERACY

ELG: Comprehension

Children at the expected level of development will:

Demonstrate understanding of what has been read to them by retelling stories
and narratives using their own words and recently introduced vocabulary;

Anticipate — where appropriate — key events in slories;

Use and ur d recently y during ions about
stories, non-fiction, rhymes and poems and during role-play.

ELG: Word Reading

Children at the expected level of development will:

Say a sound for each letter in the alphabet and at least 10 digraphs;
Read words consistent with their phonic knowledge by sound-blending;

Read aloud simple sentences and books that are consistent with their phonic
knowledge, including some common exception words.

ELG: Writing

Children at the expected level of development will:

Write recognisable letters, most of which are correctly formed;

Spell words by identifying sounds in them and representing the sounds with a
letter or letters;

Write simple phrases and sentences that can be read by others.

© CLPE 2021
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Developing comprehension CLPE
alongside phonics:

= Teachers can help children to thrive by choosing books
to read aloud to them that will engage them
emotionally.

= By listening to and talking about stories, children also
meet vocabulary that they might not be able to read for
themselves. In this way, they add to the store of words
they know and thus build a strong foundation for
comprehension and their own writing.

= Daily story times should therefore be a priority.
Teachers should also help children to learn and enjoy
rhymes, poetry and songs.

© CLPE 2021 | www.clpe.org.uk

Text Choices

HONEY R YOU

 GARDEN PR
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Reflection C L PE

= Will the book stock in the Early Years enable
teachers to deliver this curriculum and meets
the needs of the children?

= How confident are teachers at selecting texts
for different purposes?

© CLPE 2021 | www.clpe.org.uk
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Practice and provision in EYFS and KS1

What'’s important?
What do we need to consider for 2021-22?

© CLPE 2021 | www.clpe.org.uk
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Systematically supporting independence CLPE

and fluency:

I

LITERACY

A language rich

curriculum:

* Reading aloud

e Atalk and text rich
environment

e Context embedded
teaching

* Enabling adults

e Opportunities for talk,
reading and writing
across the curriculu

pecific spelling rules'
— mastering the
complex orthography

Learning the complex code -
analysing parts of words

Learning the language of text and story and early
phonological development

Understanding pupils needs
and interests:

¢ Understanding progression
* Planning appropriate
provision to meet the

needs of all learners

* An enabling environment

* Involving families

© CLPE 2021 | www.clpe.org.uk

Environmental
Sounds

Oral Blending
and
Segmenting

Instrumental
Sounds

Early
Phonological
Awareness

Body

Voice Sounds .
Percussion

Rhythm and
Rhyme

Alliteration
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Phoneme Recognise aliteraton Carrectly identfies that ‘cat” and ‘cot” start with the same
isolation Ppheneme when aizo given the ward dy
Recognise when words have Carrecty identifies that ‘top" and ‘cap’ end with the same
the zame final phoneme phoneme when alzo given the ward pig’.
Isolate the first phoneme in words Gives the picture of a ‘sun'”in answer to the guestion.
“Which picture beging with 's'?
Blending Orally blend isclated phonemes Says 'dad’ when given ‘d-a-d". Phonemes that make

together to hear words

allong sound may be easier o blend at frst, eg
‘mmmoconnnn’, than those with a short sound e.g. ‘bar”

Orally blend longer words
with consonant clusters

Says dlip’. sift, ‘splat’, ‘Sprint’, when presented wiith their
icolated phonemes. Words with conscnant chusters at the
beginning may be inftally easier 1o blend than those with
clusters atthe end.

Segmentation

Orally segrment words into their
component phonemes

When given 'sit” can hear and isolate each of the word's
phonemes ‘s-i-t'

Orally segrment longer words
with consonant clusters

' can hear and isolate each of the word's
p’. Words with consonant clusters at the
beginning may be initially easier to segment than those at
the end

Phoneme Manipulate words by adding Adding ¢’ o the word ‘am’ to create ‘cam, or adding ' to
addition phonemes in diferent locations the werd bel” 1o create bt
Phoneme Manipulate phonemes by deleting them Removing ‘¢’ from ‘cup’ to get ‘Up’
deletion from the beginning or end of words

Manipulate phonemes by deleting Remaving 'n’ from fong’ 1o get %og’

phonemes within conconant chisters
Phoneme Substitute initial phoneme with another Deleting ‘s’ from 'sit’ and adding 1o’ instead to get pit’
substitution —this would make a rhyming stiing

Substitute a phoneme within a word

Deleting the short @' in fad with the long -1 gt Tade'

© CLPE 2021 | www.clpe.org.uk

Laying the foundations for phonics

to be successful:
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RE FOR LITERACY

Kate|
"~ Alizadeh
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Importance of Rhyme and Song
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CLPE

NTRE FOR LITI mn:v
RIMARY EDU!

TIPPY-TAPPY

Tippy-tappy Dippy-dippy
Tippy-tappy Dippy-dippy
Tap, tap, tap. Dip, dip, dip.
') Nippy-nappy Mippy-moppy
Nippy-nappy Mippy-moppy
Nap, nap, nap. Mop, mop, mop.
POEMS FOR THE Stippy-steppy Hippy-hoppy ¥ |
VERY YOUNG () Stippy-steppy hippy-hoppy
W W Step, step, step. Hop, hop, hop.
y Pippy-peppy Kippy-cuppy
Pippy-peppy Kippy-cuppy
Pep, pep, pep. Cup, cup, cup.
Lippy-lippy IpPy-upPY
Lippy-lippy Ippy-uppY
MICHAEL ROSEN illusirated by CHRIS RIDDELL Lip, lip, lip. Up, up, up.
© CLPE 2021 | www.clpe.org.uk
MichaelRosen - guentinBlake el TIFFY TAFFY

Mustard, Custard,
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I'm a special kind of badger
in a special badger den
writing special badger poems
with a special badger pen

A Special Badger R

learning special badger lessons
in a special badger school
earning special badger kudos
for my special badger cool
wearing special badger badges
saying badgers are the best
passing special badger interviews
and special badger tests
drinking special badger coffee
from a special badger mug
but my special badger problem

1 am actually a slug

BLOOMSBURY

© CLPE 2021 www.clpe.org.uk
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Onset and rime CLPE

Letters before and after a vowel

d/en sch/ool  b/est m/ug
p/en  c/ool t/est sl/ug

hen pool rest thug
then stool crest hug
Ben fool pest rug
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Onset and Rime CLPE

= Recognising and making analogies between words
with the same rime (e.g. dog and fog, hand and
grand) helps children to begin to classify groups of
words, in this case those that contain the same
phonological patterns, and so build up a
significant spelling repertoire.

As children’s reading vocabulary increases, they
are able to draw on more examples and make
more analogies, in reading and also in spelling.

© CLPE 2021 | www.clpe.org.uk
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Auditing Poetry Provision CLPE

Choosing poems

Teachers should identify a core set of poems for each year group, including rhyming
poems, poems where alliteration is a strong feature, word games, traditional songs
and rhymes, nonsense rhymes, and poems that are particularly rhythmical. Those
chosen should be able to withstand a lot of repetition, elicit a strong response and
extend children’s vocabulary in different areas of learning.

Audit: Poetry, rhymes and songs

Current practice

The daily poetry, rhyme and singing session
is a priority.

Poems, rhymes and songs for each year
group are listed.

Actions to be taken (by term)

© CLPE 2021 | www.clpe.org.uk
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Reflection CLPE

= How are we ensuring that children are ready
for phonics teaching so that a school’s phonics
programme can be as impactful as possible?

= What does poetry, rhyme and song look like
across your school? What role does it play in
the development of reading behaviours as well
as skills and strategies?

© CLPE 2021 | www.clpe.org.uk
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CENTRE FOR LITERACY
N PRIMARY EDUCATION

A systematic programme of phonics:

Que to support early phonological away

© CLPE 2021 | www.clpe.org.uk

I

CLPE

RE FOR LITERACY
ARY EDUCATION

Teaching the basic code:
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Planning a Discrete Phonics Session CLPE

around a Text

LITERACY

s,a,t,p,i,n,m,dgo0c¢ck

L3 . . ) M
Revisit, Revise Segmenting and blendin| ith these sounds
Peck Peck Peck G
. . ck

Teach Digraph — two letters making one sound
. Rule — usually found at the end of a word
. Grapheme — names of letters, letter formation
Reading new GPC in context — | peck the mat

. Sentences to go alongside the book:
. . Read /blend | peck the tap

| peck the tin

. | peck the mop

Lu(ﬂ COuSmS New sentences to follow those in the book:
Spell/ segment | peck the cot
| peck the pot

© CLPE 2021 | www.clpe.org.uk

. . . . [}
Planning a Discrete Phonics Session CLPE

around a Text

LITERACY

Blending CVC words including Basic Code GPCs:
Revisit, Revise Countdown

Introducing or Revising Consonant Clusters:

Teach Phonemes — articulating two known consonant
graphs or digraphs together
Grapheme — names of letters and letter formation
Creating a new /CCVC/ word from a base CCV word

Words, captions and and sentences to go alongside
Read /blend the book:

Swish

A gust of wind

Swish with a stick.

Flop on the grass.

Wait for your sister!

Catch the sheet in the wind.

New words identified in the illustration:
Spell/ segment stick

tent

grass

flowers
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The Complex Code:

I

CLPE

/e1/
ai ay ae ae
rain play brae brave
a ey ea
table they great
ei eigh aigh
vein eight straight
é et
café ballet
© CLPE 2021 | www.clpe.org.uk
[}

Planning a Discrete Phonics Session CLPE

around a Text

ME GK\EAT
‘00 * PAIN

¥,

ALEX WiLLMORE

Revisit, Revise

Teach

Read /blend

Spell/ segment

Blending less secure & long vowel phonemes Basic
Code GPCs: Noisy Phonemes

Introducing Alternative Grapheme for /ai/

Word generation - listening for and identifying
words containing /ai/ phoneme — Phoneme Spotter
Categorise words according to grapheme
representation for /ai/ phoneme - Word sort

Make generalisation to support with spelling

Words, captions and and sentences to go
alongside the book:

Is it okay to paint?

He didn’t say you could paint his cave!

Apply and test spelling hypothesis/generalisation:
Best Best

play or plai?

Rain or rayn?

© CLPE 2021 | www.clpe.org.uk
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Validation of Systematic Synthetic CLPE
Phonics Programmes

I

FOR LITERACY

There is no statutory requirement for schools to choose one of the SSP programmes
on the validated list. However, validation status indicates that a programme has been
self-assessed by its publisher and judged by a small panel with relevant expertise and
that both consider it to meet all of the Department for Education (DfE) criteria for an
effective systematic synthetic phonics programme.

A complete systematic synthetic phonics (SSP) programme is one that provides:

all that is essential to teach SSP to children in reception and key stage 1 years of
mainstream primary schools

sufficient support for children in reception and key stage 1 to become fluent readers
a structured route for most children to meet or exceed the expected standard in the
year one phonics screening check

all national curriculum expectations for word reading through decoding by the end
of key stage 1

© CLPE 2021 | www.clpe.org.uk

Guidance
Validation of systematic synthetic
phonics programmes: supporting

documentation

Updated 1 April 2021

Content:

entents Background
Background
Essential core criteria Validation will indicate that a programme has been self assessed by its publisher and
Explanatory notes assessed by a small panel with relevant expertise, and that both consider it to meet all
Timelines of the most recent Department for Education (DfE) criteria for an effective systematic
Appeals and complaints synthetic phonics (SSP) programme.
procedure

Appeal of a decision
Complaints about the process

What to doifyou aren’t

Validation will be of complete SSP programmes only. not of partial programmes, of
supplementary materials or of sets of readers that are not integral to a particular
programme. A complete programme is one that provides all that is essential to teach
SSP to children in reception and key stage 1years of mainstream primary schools, up to

satisfied or beyond the standards expected by the national curriculum, and provides sufficient
Next steps support for them to become fluent readers. Although it may cover other aspects of
reading, writing and spelling, or extend beyond key stage 1, these elements will not be
& Printthis page included in the assessment or validation.
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FAQs s

= Letters and Sounds will remain on the DfE’s list
of validated SSP programmes until Spring
2022. This allows time for schools to consider
their approach and, if changing, look at other
(possibly new) validated SSP programmes.

= The validation process is taking place between
now and February 2022, with validations of
programmes due to take place in June 2021,
October 2021 and February 2022.

© CLPE 2021 | www.clpe.org.uk

Supporting independent reading
using decodable readers: CLPE

= Evidence indicates that once
children have learned a core set
of grapheme-phoneme
correspondences, they get no
more opportunity to practice
these in decodable books than
they do in other books they
might be reading.

= Once children move beyond the
very early stages of reading, the
benefits of decodable readers
are likely to be outweighed by
their limitations.

Castles, Rastle & Nation, Ending the
Reading Wars, 2018
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Supporting independent reading

using decodable readers:

I

CLPE

) Do
We Are Not
Fond of Rat!
y

(P
A Wy > -

&

s

y
“f Emvma Chichester Clark =/

\@“\2)@@% Do

G
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Reflection

I

CLPE

= What do you need to know about the systematic phonics
programme used by your EYFS and KS1 teachers?

= Do you think it already fulfils these criteria?

= What criteria do you apply when choosing decodable texts
for the children at each stage of their reading development?

How do children respond to those text choices?

= |s it proving effective in teaching children to read and write?

Are children developing positive attitudes around reading
and writing behaviours? Do children show progress?

Do you have any concerns? If so, what might they be? And
how might they be addressed?

© CLPE 2021 | www.clpe.org.uk
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I

Reflection: CLPE

= What might you like to explore further from today’s

meeting?

What do you still need to find out?

What do you hope to gain for:

— The children and their engagement, attainment and
progress?

— The development of your teaching staff?

— Your subject and your leadership of it?

What will you need to do to achieve your goals?

What further support will you or your colleagues need?
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Evaluation
« C @ hounsloweducationpartnership.co.uk/survey/primary-subject-network-evaluation, * @ ¢
Hounslow
Education
Partnership > MEMBERSHIPOFFER > MEETINGS > TRAINING > RESOURCES > ABOUTUS
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Primary Subject‘Network Evaluation

Published: Monday, October 11th, 2021 at 11:57 AM

Primary Subject Networks

November 2021

Primary Subject Network Evaluation

© CLPE 2021 | www.clpe.org.uk

Website

www.clpe.org.uk

Email
info@clpe.org.uk

Keep in touch!

Twitter

D @clpel
D Instagram
@clpe.org.uk

D Facebook
CLPE
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