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CLPE Resources for Schools et
1
CLPE f
i
ng Notes
CLPE partnerv ind partners to produce teaching notes for a
range of chil ry days. All of these free teaching notes are
avail use and inspire readers of all ages.
o WTERS
Year Group
Nursery ond Reception wwiy men
slond2 Key Stage
Koy Stage 2
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Afor their planet
using One
World: 24
Hours on
@l Planet Earth by,
Nicola Davies
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Selection of Upcoming Training CLPE
Opportunities: ——

Working with high-quality

texts in your classroom...

Enhance creative leal"r:nng in your school with CLPE's expert online and face-to-face courses

Find out more at clpe.org.uk/training
© CLPE 2021 | www.clpe.org.uk

I

Aims: CLPE

= To discuss the most recent and relevant
guidance and research to support you in
developing your English curriculum in 2021-22.

= To consider what constitutes a quality English
curriculum that enables engagement, progress
and attainment for all pupils.

© CLPE 2021 | www.clpe.org.uk
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Key Documents and considerations:

@ GOV.UK

[ - J National Literacy 1

(COVID19) | R

Children and young
2021 and their ref]
during the Covid-1

Teaching a broad
and balanced
curriculum for
education recovery

July 2021

Guidance
Schoolinspection
September 2021

Updated 28 June 2021

@ Thisuidence|
#6hool inspect

Introductiq

1 This handbookes
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2008, teaiiel] iy go)
odpemants and o
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An emphasis on Quality Teaching:

‘The best available evidence indicates
that great teaching is the most
important lever schools have to improve
outcomes for their pupils. This was true

before the Covid-19 pandemic and it will Ly
continue to be vital throughout this ATeReD armmocHTo 02 |
academic year.

Ensuring every teacher is supported and
prepared for this academic year is
essential to achieving the best outcomes
for pupils. Providing opportunities for
professional development on whole class
teaching—for example, to support 1
curriculum planning or focused training - B
on effective teaching using technology— o
is likely to be valuable.’ A

© CLPE 2021 | www.clpe.org.uk
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Excellent
knowledge of how
to teach reading
and writing and the
knowledge, skills
Knowledge of and strategies
children’s literature involved ALACIOLEl

and how to use it to
develop knowledge
and skills for reading

understanding of
reading and writing
development and

and writing

Ways to deliver
that enthuse,

engage your
children

An understanding
of the needs of
those falling
behind and how
to intervene
appropriately
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how progress

happens

High Quality

Leadership

Early reading at the
heart of the

. curriculum,
excite and TeaChmg

especially in EYFS &
KS1, including
systematic teaching
of phonics

Knowledge of
your children —
where they are,

their future
needs and what
motivates them

I

Preparing for and Improving Literacy CLPE

CENTRE FOR LITERACY
N PRIMARY EDUCATION

IMPROVING
Immmnh
Guidance Report

LITERACY

IMPROVING LITERACY IN KEY STAGE 2
Guidance Report
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Ofsted

taising standards
impeoving lives

Research and analysis

Curriculum research review series:

English

Published 23 May 2022

e Introduction

More than any other subject, English - and especially reading - gives pupils access to
the rest of the curriculum and is fundamental to their educational success. This is why
the introduction to the national curriculum says: "Fluency in the English language is an
essential foundation for success in all subjects’ Lo2tnt

But English is s0 much more than the gateway to success in other curriculum subjects.
a o - Through studying literature, pupsls’ eyes are opened to the human experience; they

© CLPE 2021 | www.clpe.org.uk
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Teachers should prioritise:

= Promoting, nurturing and monitoring pupils’ reading, including
reading aloud and guided reading as a class, giving them time to
read independently where their reading is secure, and supporting
them to choose books

= Rich discussion that facilitates the sharing of ideas, knowledge and
experiences

= Mastery of writing at sentence level, including modelling, practice,
feedback and redrafting. Shared class readers provide ample
opportunities for teachers to engage pupils in reading rich and
challenging texts, model fluent reading and initiate discussion.

Department for Education

Teaching a broad and balanced curriculum for education recovery
(July 2021)

© CLPE 2021 | www.clpe.org.uk
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Training @ CLPE 2022/23

= Language and Grammar in a Rich Reading Curriculum
= Phonics in a Rich Reading Curriculum (2-day course)
= Developing Early Readers in KS2 (2-day course)

= Effective Spelling

= Teaching Reading in EYFS / KS1 /Y3&4 / Y5&6

= Teaching Writing in EYFS / KS1 / Y3&4 / Y5&6

Whole School INSET Bookings:

= Language and Grammar in a Rich Reading Curriculum
= Phonics in a Rich Reading Curriculum

= Effective Spelling

© CLPE 2021 | www.clpe.org.uk
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Key Stage 1 Writing 2019

Table 5: Attainment in KS1 teacher assessments by gender
England, 2016-2019 (all schools)

Boys Girls All pupils Attainment gap Change in gap
(% working at expected standard or above) (percentage points)

Reading TA
2019° 71% 79% 75% 8 0
2018 1% 80% 75% 9 0
2017 71% 80% 76% 9 0
2016 70% 79% 74% 9

Writing TA
2019 63% 76% 69% 13 0
20181 63% 77% 70% 13 0
2017 61% 75% 68% 14 0
2016 59% 73% 65% 14

Maths TA
2019° 74% 7% 76% 2 0
2018 75% 7% 76% 2 0
2017 74% 76% 75% 2 0
2016 72% 74% 73% 2

Source: Provisional KS1 data (2019) and final KS1 data (2016-2018)

© CLPE 2021 | www.clpe.org.uk
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KS2 Attainment Data (2019)
mmmmmmmmm
English 81 82
Reading 84 84 86 87 89 90 66 71 75 73
Writing 71 75 81 83 85 87 74 76 78 78
----------
English 76
Reading 81 80 83 84 86 86 62 68 71(24) 69(22)
Writing 64 69 76 78 81 83 68 70 72 (15) 72 (15)
m----------
English 85
Reading 87 88 90 91 92 82 70 75 79 (33) 78(32)
Writing 79 82 87 88 90 91 81 82 84 (25) 85(25)
© CLPE 2021 | www.clpe.org.uk
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Writing Enjoyment 2021 CLPE

Figure 1: Percentage of children and young people aged 8 to 18 who enjoyed writing either
very much or quite a lot from 2010 to 20212

2010 46.8%

2011 47.3%
2012 44.1%

2013 46.5%

2014 49.3%

2015 44.8%

2016 50.7%

2017/18 49.2%
2019 35.8%

2020 39.8%

May 2020 37.6%
2021 34.5%

Children and young people’s writing in 2021, Clark, Best and Picton, National Literacy Trust, 2021
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Figure 2: Percentage of children and young people aged 5 to 18 who enjoyed writing in 2021
by gender, age group, free-school-meal uptake and school attendance during lockdown

62.5%
. 47.5%
39.9% 35.6% 384% a3 340%  36.3%
1 I 1 1 I I | I
Boys Girls | Aged5to Aged8to| Aged 11 Aged 14 Aged16 Non-FSM | Stayed at Atttended
8 11 to 14 to 16 to 18 home school
Gender lAge group FSM uptake School

Children and young people’s writing in 2021, Clark, Best and Picton, National Literacy Trust, 2021

© CLPE 2021 | www.clpe.org.uk
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Writing Engagement CLPE

Figure 6: Percentage of children and young people aged 5 to 18 who said that they wrote
something daily in their free time in 2021 by gender, age group, free-school-meal uptake
and school attendance during lockdown

38.1%
iy 18.5%
9,
6% 4% I DK oo gk I ° 143%  147%  15.8%
Boys Girls | Aged Sto Aged 8to| Aged 11 Aged 14 Aged 16 FSM  Non-FSM Stayed at Attended
8 11 to 14 to 16 to 18 home school
Gender JAge group FSM uptake School

Children and young people’s writing in 2021, Clark, Best and Picton, National Literacy Trust, 2021
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Figure 7: Percentage of children and young people aged 8 to 18 who wrote something daily
in their free time in early 2020, during the spring lockdown in 2020 and in early 2021 by
gender, age group and free-school-meal uptake

Boys

Girls

Aged 8to 11

Aged 11to 14

Aged 14 to 16

Aged 16 to 18

FSM

Non-FSM

18.8%
16.2%
12.6%
23.8%
21.3%
17.4%
24.7%
26.6%
23.3%
21.6%
20.1%
15.9%
18.5%
15.3%
10.9%
15.4%
— O 3%
I §.5%
24.2%
21.1%
18.5%
m— 21.0%
19.2%
14.3%

m2020 ®Llockdown 2020 m2021

Children and young people’s writing in 2021, Clark, Best and Picton, National Literacy Trust, 2021

© CLPE 2021 | www.clpe.org.uk
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Figure 12: Children and young people’s reasons for writing

Writing helps me feel creative I S3.0%

Writing helps me express my ideas and imagination I 19.8%

Writing helps me express my thoughts and feelings I 44.0%

Writing helps me relax I 0.3%

Writing makes me feel happy I 23.0%

Writing helps me feel more confident NG 22.4%

Writing helps me deal with problems I 15.0%
Writing helps me feel better when I'm sad NG 17.3%

| write to support causes and issues | care about I 16.3%

Wrting makes me feel connected to the world I 14.3%

Children and young people’s writing in 2021, Clark, Best and Picton, National Literacy Trust, 2021
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Discussion

= What would you draw out from these surveys?

= How much does this reflect your experiences and
your current school cohort?

= What do you know? What would you like to
know?

= What conversations would you like to have with
colleagues and senior leaders in your setting?

= What impact might this information have on our
classroom practice?

© CLPE 2021 | www.clpe.org.uk

I
Formative Assessment using the CLPE Scales: o o i
Dependence Independence
Beginning Early Developing Moderately Fluent
Reader Reader Reader Fluent Reader Reader
Dependence Independence
Beginning Early Developing Moderately
Writer Writer Writer Fluent Wri Writer
End of EYFS End of KS1 End of Lower KS2 End of Upper KS2

© CLPE 2021 | www.clpe.org.uk
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Describing the Child's Writing Behaviours

ll brief narratives), but still need support with extending and developing writing.

becomes of a consistent size and letters are generally formed comrectly.

demands of the curmculum.

They may also expenment with speech punctuation.

Developing writers can write simple sentences without the need for mediation, as they are able to represent sounds phonetically and know an increasing
number of words that are exceptions to phonic rules. They are increasingly confident, writing independently within a familiar range of genres (e.g. letters, lists,

Chidren at this stage are able to rehearse their ideas orally prior to wrriting. expanding on ideas and adding detail and description. They draw on models from
reading in structuring and developing their own texts. They are aware of the need to add description to their writing, using simple adjectives to expand noun
phrases. They use an increasing range of common conjunctions, such as and, but, 5o and because to develop, link or expand ideas.

These chikdren may show awareness of aternative representations for phonemes, aithough these may not always be accurately represented in spelling, They
develop strategies for speling (e.g. known words, phonetically based invented spellings), that enable texts to be read by others.

They are aware of the need for spaces between words and use simple punctuation such as capital letters and full stops and commas in lsts. Their handwriting

They can read back their own texts consistently, chedking for sense and meaning and are able to edit with support where necessary.

Older writers at this stage write confidently in familiar genres (e.g. simple narratives) and try out different forms of writing, drawing on experience of the
maodels avaidable across other genres. They mainly use language and sentence structures that are dose 1o speech and still need support with the writing

They display a greater awareness of the visual structures and pattems. of words 10 move towards greater accuracy in spelling. Spelings of famiiar words are
generally commect and attempts at unfamikar speliings reveal a widening range of strategies.

They use sentence punctuation more consistently, including full stops and capital letters and may use question marks, exclamation marks and commas in lists

Handwriting is usually consistent and legble and they may be experimenting with joined handwriting

© CLPE 2021 | www.clpe.org.uk

The Early Writer

Early writers are gaining confidence in using writing
conventionally for a range of personal purposes
(e.g. messages, notices, role-play). They can draw on
their experiences of seeing language written down
(e.g. in shared writing or as part of role-play) and
demonstrate more understanding of the alphabetic
nature of the English writing system.

They are able to speak in simple and compound
sentences, ready for transcription. As their
confidence increases, they are able to write more
than one sentence and begin to join sentences with
simple joining words such as ‘and’ and ‘but’. They
may use their oral language structures in their
writing and so need support in developing
appropriate written structures.

Children at this stage may still mix upper and lower
case, reverse letters and may not yet have
developed an awareness of spacing between words.
They begin to experiment with simple punctuation.

Ideas for writing at this stage may be
simple, based on direct experience or
inspired by reading.

Children at this stage are willing to
have a go at writing independently,
using a few early strategies for spelling
(e.g. use of initial letters, some known
words, using letter strings as ‘place
holders’), so that writing can be read
back more consistently.

As grapheme-phoneme
correspondences develop, children
start to represent known sounds,
particularly at the beginning and end of
words, and may start to write familiar
words such as their name and other
words of personal importance.

24/05/2022
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Independent writers are self-motivated, can write
at length and are beginning to use writing to refine
their own ideas. They are developing their own
style and range as writers, but may still need
support with the structuring of more complex
narrative and non-narrative  forms. In
understanding the purpose and audience of their
writing, they can select the appropriate form and
style.

Students at this stage have a wide experience of
writing across a range of genres and can write at
length; shaping and developing writing across a
wide range of genres, without first needing explicit
teaching of genre features. Having a broad range of
experience across different types of writing, they
now choose and use language and features that
are most appropriate and effective for the purpose
and audience of their writing.

They are able to follow the process of drafting,
redrafting and publishing, enhancing writing to
meet the needs of the reader, as they edit and
respond to their own writing. They use a range of
techniques to enhance reader response such as
varied sentence structures, précising longer
passages to enhance readability, using dialogue to
shape characters and advance action and using a
range of adverbials to improve cohesion. They use
more sophisticated punctuation such as semi-
colons, colons and hyphens, commas and brackets
for parenthesis to improve readability or for effect.

They have sufficient experience from reading and
extensive exploration of a range of texts across
genres to form an understanding and appreciation
of how language functions and how best to use
this to inform their choices when writing.

Students show an ability to discriminate between
formal and informal voice, and choose the
appropriate voice to suit the purpose and
audience. They are likely to reflect on their writing
and revise texts for the reader, choosing language
for effect or to clarify meanings.

Using the CLPE Scales to support
assessment and planning:

I

CLPE

RE FOR LITERACY
MARY EDUCATION

= Where do your children sit in relation to age-expected

goals?

= What are the challenges? How can these be best addressed?

= Who are the children who needed additional support in
2021-2022? What made an impact on engagement and/or

attainment?

= Who are the children that will need additional support in
2022/23? What will best support them?

= What conversations are you having about handover as part

of transition?

= What will the receiving teachers need to know to plan for
effective provision and practice?

© CLPE 2021 | www.clpe.org.uk
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Moderately
Fluent Writer

Suppkn‘ting the Moderately Fluent Writer to develop independence as a writer — next steps

from implicit to expliit knowiedge about the writing process and the use of

ocess n

red and colaborative writing

nd editing, Plan opportunities for bookmaking

ng and develop expenence and pleasure in pr
il voice. Plan opport

o am rorm i th thers through the use of

ould be made dlear. Plan cppor for bookmaking, publshing and performance to bring pieces to a wider

© CLPE 2021 | www.clpe.org.uk
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Writer Identity

“Learning to write begins - whatever the
learner’s age with seeing oneself as a
writer, doing the things writers do, and
thinking the way writers think. This is a
matter of identity, not of instruction, or
of effort, or even of desire to learn.
Teachers have a crucial role to play here,
not in teaching the technicalities of PSS et
writing, but in engendering appropriate [EEEEE Tk
attitudes to writing.” . “itheiLiteracy+
‘ Clubyaai

Further Essays into Education * %!

Smith, Frank (1994:180)

© CLPE 2021 | www.clpe.org.uk
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Pupil Perception Survey e

» What is writing and why do we do it?
Do you enjoy writing? Why? Why not?
Are you a good writer? How do you know?

What’s the best piece of writing you’ve done recently?
What was good about it?

Do you ever write/draw at home? What kinds of things?
What does the teacher need to know about you and
your writing?

What advice would you give to someone younger that
you to help them get better at writing?

© CLPE 2021 | www.clpe.org.uk

Key considerations in approaching I
a piece of writing:

LITERACY

Purpose

¢ What are you writing and why?

Audience

e Who is it for?

Form

¢ How will you present your writing to the intended reader?

© CLPE 2021 | www.clpe.org.uk
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Supporting writers: Key relationships ——

Imagination
Building

Motivation

Engagement
Provision, Self Esteem,
Experiences

and
Resources

© CLPE 2021 | www.clpe.org.uk
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Teacher as writer: CLPE

= To what extent do all teachers see themselves as writers?
* |n what ways do teachers engage with writing?

» How much do teachers talk about and share their own
writing experience with the children?

= How confident are all teachers in drafting, refining and
editing their writing in front of the class? How does it
make them feel?

= How do these experiences shape the child’s view of the
purpose of writing and their relationship with it?

= What is the fundamental value of the writing teacher in
your setting?

© CLPE 2021 | www.clpe.org.uk
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The roles a writing teacher needs
to adopt:

Ihs

CLPE

An engaged and reflective reader

An authentic demonstrator of writing

A scribe for class compositions

A fellow writer, writing alongside younger learners
A response partner

An editor, co-editor and adviser

A publisher of their own and their students’ work
A writer in their everyday lives

Teresa Cremin and Debra Myhill, Writing Voices (2012)

© CLPE 2021 | www.clpe.org.uk

What does becoming a writer involve?

I

CLPE

Understanding what writing is and what it is for
Wanting to be able to communicate in writing
Having physical control over writing tools
Grapho-phonic knowledge

Understanding the conventions of writing
Having the confidence to have a go

Enjoying writing activities and feel successful

© CLPE 2021 | www.clpe.org.uk
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Easing the Burden on Working CLPE
Memory T

Figure 10: Based on ‘The Simple View of Writing’
developed by Beringer et al. (2002).%
— Ideas, words
— — / & wonionose
Text generation
—
Spelling, : Planning,
typing & motivation
handwriting & reviewing
Transcription Executive function

From Improving Literacy in Key Stage 2, Education Endowment Foundation

© CLPE 2021 | www.clpe.org.uk
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Slow things down to speed them up...

" = Shorter writing tasks rather than
. extended pieces allow pupils to focus on
sentence structure and spelling.

= Dictation of sentences that includes the
words pupils have been taught to spell

Teaching a broad can be effective in helping them to

and balanced consolidate spelling, handwriting and

curriculum for punctuation. Dictation also provides a

education recovery simple way of assessing what needs to be

iy 2021 taught or re-learnt, especially for
spelling.

= Time should be given for pupils to
practise their handwriting regularly to
increase its fluency, legibility and quality.

© CLPE 2021 | www.clpe.org.uk
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Improving Literacy Research CII.!II\> .

Summary and Guidance: EEF

CENTRE FOR LITERACY
IN PRIMARY EDUCATION

Teach pupils to use strategies for
planning and monitoring their writing

Teach writing composition strategies
through modelling and supported practice

©CLPE2021 | www.clpe.org.uk
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Improving Literacy in Key Stage 2, EEF CI"PF

Figure 11: The writing process

Revising
Generating ideas, Writing down key Making changes Meaking changes Presenting work
setting goais, ideas, setting out in light of to ensure writing for the target
gathering a structure for feedback and Is accurate audience to read.
information. writing. self-evaluation. and coherent,
checking spelling
and grammar.

© CLPE 2021 | www.clpe.org.uk
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An Authentic Writing Process

I
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Ideation

Community
of Writers

Publication

Reflection

OF A

RICH READING
CLASSROOM

9 e CENTRE FOR LITERACY IN PRIMARY EDUCATION

L

¥

i
FoRtwon 8 RIOAN CHAMBERS | cLPE

© CLPE 2021 | www.clpe.org.uk

Ideation

I

CLPE

RE FOR LITERACY

Ideation

Community

Publication .
of Writers

Reflection

What does ‘ideation’ mean to you?
What do you do prior to engaging
in a piece of writing?

What elements of ideation are
already embedded in school
practice?

Do teachers model and
demonstrate the ways in which
they might gather and play with
ideas prior to writing?

© CLPE 2021 | www.clpe.org.uk
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WINTER
SLEEP |

A HIBERNATION STORY

Sean Taylor & Alex Morss
Hlustrated by Cinyee Chiu

© CLPE 2021
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pass through oak trees
with moss on one side

and find...

© CLPE 2021 | www.clpe.org.uk
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Deeper Exploration of Character...

Think more about the idea that the child is staying with

Granny Sylvie for the summer:

— Where might he live? Do you think it is nearby or far away? What
makes you think this?

— Do you think he gets to see Granny Sylvie very often? How might it feel
to stay with her?

— Do you think the place they live is similar to or different from where
Granny Sylvie lives? What might he be able to do here that he might
not be able to do where they live?

— What kinds of things do you think the child and Granny Sylvie might do
together during the stay?

© CLPE 2021 | www.clpe.org.uk
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Creation

Ideation = What is the expectation for what a
first draft might look like?

= |s the process of generating a first
draft modelled for the children?

= How do you support and enhance
children’s independence at this
stage of the writing process?

= What strategies have you used to
support children in spelling
unfamiliar words?

= Are all teachers confident in
modelling this stage of the writing
process ‘live’?

Community

Publication .
of Writers

Reflection

© CLPE 2021 | www.clpe.org.uk
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(1N
CLPE

LITERACY

Writing in Role

= Begin to think in role as the child in the spread.

= Imagine that they are writing a letter home, either to a friend, a
parent or another family member, to tell them how they are settling
in at Granny Sylvie’s.

= What would they want to talk about and share with the person they
are writing to?

= You could make notes under different headings to record your
thinking, such as:

What is it like at Granny Sylvie’s? How is it different from home?

What is Granny Sylvie like?

What are you doing together?

What are you most looking forward to doing during your stay? Is there
anything you miss about home?

© CLPE 2021 | www.clpe.org.uk

I

CLPE

LITERACY

Reflection

Ideation

= How do children feel about
reflecting on and refining their
writing? Does it feel purposeful?

= How do teachers or writing
partners approach children’s

Community writing drafts?

of Writers = What do they notice first and what
do they focus on?

= How are observations or responses
communicated to the writer?

= How involved is the writer in the
reflection process?

Publication

Reflection

© CLPE 2021 | www.clpe.org.uk
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s
Reading Writing Aloud CLPE

= Listen to a letter read aloud as the recipient...

— How does it make you feel to receive a letter like
this?

— What would you want to say to him?

— What would you want to ask them?

© CLPE 2021 | www.clpe.org.uk

Teachers Responding to Writing C ]IJI%E

as a Real Reader

= When being asked to share your writing, how
did you feel? What kind of response did you
hope for?

= Why is it so important to respond to a piece of
writing as a real reader first?

= s this how adults always respond to children’s
writing at school?

© CLPE 2021 | www.clpe.org.uk
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Publication

I

CLPE

LITERACY

Ideation

Community

Publication

of Writers

Reflection

How often do children take writing
through to publication?

What impact have you observed —in
engagement and quality of
outcome - when writing has been
published and shared?

What forms of publication do
children engage in?

How else is children’s writing
shared?

What are the potential challenges
and opportunities of publishing
children’s work in this way?

© CLPE 2021 | www.clpe.org.uk

A Community of Writers

I

CLPE

RE FOR LITERACY

Publication

Ideation

Community
of Writers

Reflection

CLPE, The Power of a Rich
Reading Curriculum 2019
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Giving children choice and voice in CLPE
follow up writing _

I

LITERACY

Testmonals
Photo Gallery
Guest Book

Latest news ~
&z

Extro. Sewles

Girowps/ Schocls hs_f

Writing letters is a form that
children don’t engage with
directly in real life as often, in an
age of text and email.

To lead on from this, you might
investigate a way of encouraging
children to correspond by letters
as a way of supporting others.

The UK charity Post Pals is a small
charity run solely by volunteers
who are dedicated to making
seriously ill children and their
siblings smile by the sending of
cards, letters, little gifts, support
and friendship.

© CLPE 2021 | www.clpe.org.uk

Power of Reading

illustrated by Cinyee Chiu (Words & Pictures)
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Teachi

ng Approaches
Response to illustration
Looking at Language
Reading Aloud .
Shared Writing

Role on the Wall

Visualisation

Observational drawing

Text Marking

Using visual organisers

Using video texts

Engaging practically with concepts
through investigation

Using digital texts

Booktalk

Independent reading for research
Bookmaking

Writing Outcomes

Free verse poetry about winter

Notes to record thinking and ideas
Expressive writing in role

Thoughts, ideas and inferences about
characters

Setting illustrations

Comparative free verse poetry

Nature study drawings and annotations
Scripts for a documentary video
Referential writing — science experiment
write up

Explanation writing

Instructions

Notes and illustrations to summarise
learning

Storyboard for a picturebook narrative
Own picturebook narratives

© CLPE 2021 | www.clpe.org.uk

Moti

vating Writers

(11N
CLPE

LITERACY

Teachers looking for opportunities in texts they are reading, =
or topics the children are enjoying, often find highly
engaging contexts, which can provide real purpose and D

audience for children’s work. Providing children with

genuine purpose and audience for their writing can be [N
highly effective in terms of motivation to write. .

wrnoma uTERsCY
[ e
e e

Consideration of purpos

e and audience can support

effective writing. Like adults, children may benefit from
having a reason to write and someone to write for. This
can include pupils themselves being the audience, using

i their writing to clarify and

FErATi are four main purposes of

to inform, and to persua

organise understanding. There
writing: to describe, to narrate,
de. It is important that pupils

_ learn to modify their writing according to the audience for

A

whom they are writing,
appropriate form or genre.

which includes selecting an
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The links between quality literature CII_!II;E

and literacy development... —

“I think | see good reading as the best way of
encouraging, and making possible, good writing.”

CLPE

A. S. Byatt, On History and Stories

“We found children learning many things about how
writing works through the attentive reading of
literature and its discussion in their classrooms.
Their writing during the year has offered ample
evidence of their growing ability to write from inside

The links between the study of literature i~ i i H i
L f.{u;:L il ;\;ﬁ:; a fictional situation, to pick up on literary styles and
rhythms, to imagine a reader and to work to
Myra Barrs and Valerie Cork influence a reader’s response.”

Barrs & Cork, The Reader in the Writer

© CLPE 2021 | www.clpe.org.uk

“We found children learning many things about how writing works through the
attentive reading of literature and its discussion in their classrooms. Their writing during
the year has offered ample evidence of their growing ability to write from inside a
fictional situation, to pick up on literary styles and rhythms, to imagine a reader and to
work to influence a reader’s response.” Barrs & Cork, The Reader in the Writer

Working at greater depth
The pupil can:
» write effectively for a range of purposes and audiences, selecting the appropriate form
and drawing independently on what they have read as models for their own writing
(e.g. literary language, characterisation, structure)
« distinguish between the language of speech and writing® and choose the appropriate
register
e exercise an assured and conscious control over levels of formality, particularly through
manipulating grammar and vocabulary to achieve this
« use the range of punctuation taught at key stage 2 correctly (e.g. semi-colons, dashes,
colons, hyphens) and, when necessary, use such punctuation precisely to enhance
meaning and avoid ambiguity.*

[There are no additional statements for spelling or handwriting]
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A book based approach to the teaching CIT].;E

of English: What the evidence says...

= The role of good quality texts in supporting children as writers
= The importance of reading aloud
= The role of drama and writing in role in entering fictional worlds

= The importance of visual approaches, particularly for those who
traditionally have difficulties engaging in literacy activities

= The role of ICT
= The power of collaborative working — social aspects of reading and writing

= Working on a text over several weeks is very important, building knowledge
and skills for reading and writing

= Contextualised teaching of language and grammar, phonics and spelling
= The role of oral rehearsal in preparing for writing

= Understanding an authentic writing process where there is a purpose to
writing in an authentic context and where writing build from ideation to
publication

© CLPE 2021 | www.clpe.org.uk

Using quality texts to extend and CI!!II;‘E

enrich language...

‘Hearing stories exposes children to
a wider vocabulary and range of
grammatical structures than they
would typically experience in
everyday conversation. Rich literary
language draws attention to itself,
so the texts read aloud need to be
stretching, with occasional pauses
for informal discussions and
explorations of word meanings.’

Professor Teresa Cremin, 2018
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Building a curriculum that supports
engagement, progress and attainment:

LITERACY

© CLPE 2021 | www.clpe.org.uk

Access an Award-winning English
Resource

I

CLPE

RE FOR LITERACY

Take alook inside Hope Primary in Knowsley - A CLPE
Associate School

VIEW

SUPPORTING MATERIALS
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s
Reflect and review: CL Pi -

= Do you use a book-based approach?
Which texts work well and why?

= Are you encouraging staff to evaluate and
reconsider text choices on a regular basis?

= Have you ensured a range and breadth of
writing opportunities across the school?

Is progression in the content of different types
of writing built in?

© CLPE 2021 | www.clpe.org.uk

. . I
OFSTED Curriculum research review CLPE

series: English (23 May 2022)

WRITING

=  What breadth of purposeful opportunities do we offer to pupils?

= How do we balance transcription and composition?

= How does fluent transcription support the compositional aspects of
writing?

= What are the range of strategies used by effective spellers? What

knowledge and skills are used and how does this support writing fluency
and stamina?

= How do writers use their knowledge of grammar and syntax to
communicate their ideas more effectively?

= Does the writing teacher model and directly teach all aspects of the writing
process and the strategies that a writers uses?

= How can we avoid a ‘features-led” approach or writing as a tick-box
exercise?

= How do we support the motivation of our developing writers and what
impact does this have on attainment?
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What we know works...

I

CLPE

UTERACY

clPE lhs
READING FOR CHOOSING & USING CLPE
PLEASURE gg;A'lE.SITY CHILDREN'S L
1 n
What we know works ‘What we know works Mr
7 Centrefor Literacy in Primary Education
‘ " ‘ Research from the Power of Reading Project
1139
POETRY WRITING CLPE
IN PRIMARY IN PRIMARY
SCHOOLS SCHOOLS .« -
The Writing Scale < ' P
Understand what progression looks like in ‘What we know works What we know works Power t Patures Corebesty
7
!
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CLPE

Teaching Writing Day Courses

Teaching Writing - Years |

Teaching Writing - Years §
and 2

and6 >
30th June, 2022

28th June, 2022

VIEW COURSE

HICOLA DAVIES SALYATIRE Mumo
-

Teaching Writing in the Early Teaching Writing - Years 3
Years and4
4th July, 2022 6th July, 2022

VIEW COURSE VIEW COURSE
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Reflection: CLPE

= What might you like to explore further from today’s
meeting?
= What do you still need to find out?
= What do you hope to gain for:
— The children and their engagement, attainment and
progress?
— The development of your teaching staff?
— Your subject and your leadership of it?
= What will you need to do to achieve your goals?

= What further support will you or your colleagues need?

© CLPE 2021 | www.clpe.org.uk

Evaluation
€« C @ hounsloweducationpartnership.co.uk/survey/primary-subject-network- evaluation v @
Hounslow
Education
Partnership > MEMBERSHIPOFFER > MEETINGS > TRAINING > RESOURCES > ABOUTUS

&

Primary Subject‘Network Evaluation

Published: Monday, October 11th, 2021 at 11:57 AM

Primary Subject Networks

November 2021

Primary Subject Network Evaluation
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Website
www.clpe.org.uk

Email
info@clpe.org.uk

Twitter

D @clpel
: D Instagram
@clpe.org.uk

Facebook

CLPE

Keep in touch!
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