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https://www.sal.org.uk/event/the-rediscovery-of-tutankhamun



https://www.egyptianmuseumcairo.com/



https://visit.bodleian.ox.ac.uk/event/tutankhamun-excavating-the-archive



Scheme of work: The history of the 
ancient Olympic Games



Why did the Olympic Games start 
originally in Ancient Greece?

What do the Olympic Games tell us about 
life in Ancient Greece and what was their 

significance then and today?

What are the similarities and differences 
between the ancient and modern Olympic 

Games?



The aim of the panel is to develop a model history curriculum by 2024.

The model curriculum will be a non-statutory guidance document that will:

• support the teaching of high-quality, knowledge-rich content
• support teachers to make sure all children can benefit from the breadth and depth of content in the national 

curriculum
• act as an example to support curriculum design in schools

Model history curriculum expert panel

A group of experts in history, history teaching and curriculum design who are advising the 
Department for Education in developing a model history curriculum.







Our trust 
has a vision 
for every 
child

























What are the strengths and weaknesses of 
Primary History within the school?

Strengths Weaknesses



Strengths and weaknesses of Primary 
History within the school

Strengths 
• History is a well-established discretely taught 

subject with a budget and release time for co-
ordination .

• Both staff and pupils enjoy history

• Existing planning is detailed and thoroughly 
resourced

• Teachers are confident in their content 
knowledge

• Pupils can recall record historical content and 
vocabulary

• Learning is fast paced

• The school has some curriculum autonomy within 
the trust

Weaknesses 
• Learning is largely restricted to substantive 

knowledge

• There is an overdependence on knowledge 
organisers

• Pedagogy is limited, lacks creativity or variety and 
does not encourage independent learning

• Teachers are spoon fed planning and resources

• The history curriculum does not comply with 
National Curriculum content requirements 
because no local history is covered.

• Local Bangladeshi identity is not represented in 
the history curriculum



Planning through two curriculum lenses

• Substantive knowledge – scope, coherence, rigour and 
sequencing of content

• Second Order Concepts or Disciplinary Knowledge – major 
ideas that shape the way the discipline of history is understood 
and taught such as cause and consequence



What do OFSTED mean by Knowledge-rich?

• Cultural capital is ‘the essential knowledge that pupils need to be 
educated citizens, introducing them to the best that has been thought 
and said and helping to engender an appreciation of human creativity 
and achievement.’
• “Invaluable knowledge they (school leaders)  want their children to 

know”.
• “this must not be reduced to, or confused with, simply memorising 

facts. Inspectors will be alert to unnecessary or excessive attempts to 
simply prompt pupils to learn glossaries or long lists of disconnected 
facts”



`They (inspectors) will decide whether 
your curriculum is in line with the 
scope and ambition of the National 
Curriculum…and whether the content 
of your curriculum teaches children 
enough about the second order 
concepts ….do children engage with 
these concepts in sufficient depth and 
sufficient contexts…. `
Tim Jenner HMI and National Lead for 
History, July 2020



•Cause and Consequence
•Change and Continuity
•Similarity and Difference
•Handling Evidence
•Historical Interpretations
•Historical Significance

6 Second Order Concepts of disciplinary 
knowledge 



Change and Continuity
“understanding how and why change occurs in history, why and how 
things stay the same and analysing trends across time’”.

Cause and Consequence ‘the identification and description of reasons for and results of historical 
events, situations and changes studied in the past’.

Similarity and Difference ‘the ability to identify and explain similarities and differences within 
and across periods and societies studied’

Handling Evidence
‘understanding the methods of enquiry for finding out about the past from 
historical evidence and how these can be used to make historical claims’

Historical Interpretations
‘the study of historical evidence dating from after an event, period or the 
lifetime of a person, reflecting back on it or them from the perspective of 
a later time. This includes understanding how historical interpretations 
have been constructed and suggesting reasons why they may differ.’

Historical Significance
‘understanding and suggesting reasons why events, periods, societies and 
people may be considered historically significant’





Fighting Forts UKS1 Medium Term Unit Plan

•How have castles changed over time? (Change and 
Continuity)
•Arrow holes, portcullises and moats, how did these 

help protect castles from enemies?(Handling Evidence)
•How do we know what it was like living in a castle? 

(Handling Evidence)
•Why was Beeston Castle built? (Cause and 

Consequence)
•How are castles used differently today?(Similarity and 

Difference)









The main enquiry question 
is………………………………………

Key knowledge/learning 
from each lesson 
1.

2.

3.

4.

5.

6.

Substantive concepts explored this term 
highlight: Empire, Civilization, Migration , 
War, Trade, Tax, Religion, Monarchy 

Disciplinary concepts explored this term 
highlight: Cause and Consequence, Change 
and Continuity, Similarity and Difference, 
Historical Interpretations, Significance, 
Handling Evidence

My curiosity questions- add a question 
after each lesson
1.

2.

3.

4.

5.

6.

A blank outline map of the area/region. 
Add details after each lesson

Vocabulary we will need to use and 
understand 

Glossary- add the definition against 
the word once you have discovered 
the meaning

Timeline- add dates after each lesson









Co-writing and performing an 
audio tour of the Indus Valley 
Civilization

Writing a section of a mock trial of 
William the First

Researching for and contributing to a 
balloon debate on which was the 
most significant period pupils have 
studied.

Writing and explaining labels for 
a Class Toy Museum

Helping to prepare for and 
contributing to an assembly on the 
Kindertransport children for 
Holocaust Memorial Day

Making a podcast on the significance 
of the Windrush

Interviewing elderly local 
residents about their experience 
of evacuation

Taking part in a debate on whether 
there was an ancient Greek Golden 
Age

Preparing a booklet for younger 
pupils on changes from the Stone to 
Iron Ages

Possible summative assessment tasks









Enrichment 

• Why is the enrichment being planned? What can a visit or visitor do that a 
classroom lesson cannot? 
• How are pupils being prepared for the visit or visitor?
• What prior knowledge may they bring with them? 
• What will they learn on the visit or with the visitor? How will they learn it? 

Has their been liaison between teachers and heritage staff?
• How will any gains in knowledge  be reinforced in the classroom?
• Where has the enrichment been positioned? Why there? Does it act as a 

stimulus for future learning, does it come half way through a unit both 
reinforcing what has already been taught and acting as a spring board for 
what is to come or is it a summary or grand finale? 



Year 2 
Great Fire 
of London 
workshop



Year 2 Florence 
Nightingale 
workshop



Year 4 Roman 
Day



Year 5 
Museum of 
London 
Artefact 
workshop



Year 5 Second 
World War 
Artefact handling



Year 5 
Ancient 
Greek 
workshop



Year 6 Islamic 
Civilizations 
Trip to British 
Museum



Year 6 
Viking Day 



Moving forward in this Visionary Academy 
School

• If you were the subject leader in this school how would you plan a 
way forward? What might you prioritize? What would you say to SLT? 
How would you structure an action plan? How long would it take to 
address the weaknesses in Primary History?
• Are there any priorities that echo what you might want to do in your 

own school? 
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