
23/05/2023

©CLPE 2023 You may use this resource freely in your school but it cannot be commercially published 
or reproduced or used for anything other than educational purposes without the express permission of 
CLPE.

1

© CLPE 2023 www.clpe.org.uk|

English Subject 
Network Meeting

23rd May 2023

Illustration by Dapo Adeola from Speak Up! (words by Nathan Bryon, Puffin Books, 2023)       

© CLPE 2023 www.clpe.org.uk|

We are a long 
established, trusted 
charity dedicated to 

helping schools 
develop literacy 

learning that 
transforms lives.
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CLPE Resources for Member Schools
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Early Years Key Stage 1 Years 3/4 Years 5/6
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Aims:

 To discuss the most recent and relevant 
guidance and research to support you in 
developing your English curriculum in 2022-23.

 To consider what constitutes a quality English 
curriculum that enables engagement, progress 
and attainment for all pupils.
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EEF evidence-based recommendations 
to improve literacy outcomes

Develop pupils’ speaking and listening skills and wider understanding of language. 
Provide targeted vocabulary instruction in every subject. 

Teach reading comprehension strategies through modelling and supported practice. 
Support pupils to develop their reading fluency. 

Teach the writing process (for example, planning, revising, and editing) explicitly through modelling and 
supported practice. 

Develop pupils’ handwriting, spelling, and sentence construction skills through extensive practice. 

Target teaching and support by accurately assessing pupils’ needs. 
Use high quality structured interventions for those pupils who are struggling with literacy
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Supporting children to become good writers
What we need to know and be able to do to teach 
writing well

© CLPE 2023 www.clpe.org.uk|

What is involved in becoming a writer?

Knowledge

Skills

Attitudes

Experiences
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What is involved in becoming a writer?

 Understanding what writing is and what it is for

 Wanting to be able to communicate in writing

 Having physical control over writing tools

 Grapho-phonic knowledge

 Understanding the conventions of writing

 Having the confidence to have a go

 Enjoying writing activities and feel successful
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Teaching bad writing

“I felt the warm breeze slicing through my skin and the 
green breeze swooping over me.”

“There was water dripping like the howling of wolves.”

“Tommy, still as a tiger hunting down its prey in the rich 
thin grass lay on his bunk, clutching the side like a 
terrified spaceman flying into orbit.”
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What makes good writing?

 What are the necessary ingredients required to 
produce good writing?
– What would you list?
– What would the other teachers in your school say?
– What would your children say? Is this the same in 

every class, or would it vary across the school?
– What ‘ingredients for good writing’ are implied by 

the environment, displays, class resources, current 
processes and teacher/pupil feedback?
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Key considerations in approaching 
a piece of writing:

• What are you writing and why?

Purpose

• Who is it for?

Audience

• How will you present your writing to the intended reader?

Form
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English programmes of study: key stages 1 and 2
National curriculum in England

 The programmes of study for writing at key stages 1 
and 2 are constructed similarly to those for reading:

• transcription (spelling and handwriting)
• composition (articulating ideas and structuring them in 

speech and writing)
 It is essential that teaching develops pupils’ 

competence in these 2 dimensions. In addition, 
pupils should be taught how to plan, revise and 
evaluate their writing. These aspects of writing have 
been incorporated into the programmes of study for 
composition.

 Writing down ideas fluently depends on effective 
transcription: that is, on spelling quickly and 
accurately through knowing the relationship between 
sounds and letters (phonics) and understanding the 
morphology (word structure) and orthography 
(spelling structure) of words. Effective composition 
involves articulating and communicating ideas, and 
then organising them coherently for a reader. This 
requires clarity, awareness of the audience, purpose 
and context, and an increasingly wide knowledge of 
vocabulary and grammar. Writing also depends on 
fluent, legible and, eventually, speedy handwriting.
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Ofsted Research Review Series: 
English (2022)

Writing

Writing involves transcription (spelling and handwriting) and composition (articulating ideas and 
structuring them in speech, before writing them down. Pupils need sufficient capacity in their 
working memory to plan, compose and review effectively. This requires transcription skills to be 
secure. As a result, fluent transcription skills should be a critical focus for the early years and 
key stage 1. By the beginning of Year 1, ‘not all pupils will have the spelling and handwriting 
skills they need to write down everything that they can compose out loud’. The national 
curriculum suggests using dictated sentences in Year 1 to apply and practise spelling.

Working towards written composition

In the earliest stages of writing instruction, it may be effective to teach composition and 
transcription separately. For example, when focusing on composition, pupils can convey their 
ideas orally. Teachers can model how text is an important vehicle for recording ideas, thoughts 
and feelings by putting pupils’ ideas into writing, modelling spelling and punctuation, or showing 
how a writer chooses appropriate words and sentence structure to convey an idea. This allows 
pupils to focus their attention on composition through oral activities. Separate teaching activities 
can be devoted to transcription. For example, in the early stage of phonics instruction, practising 
letter formation or writing simple sentences dictated by the teacher can support recall 
of GPCs for spelling.
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The CLPE Scales: 
A Continuum of Progression

End of KS1 End of Upper KS2End of EYFS End of Lower KS2
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Writing as a Process

Summary (Ofsted Research Review Series: English)

Fluent writing depends on transcription (spelling and handwriting) 
and composition, which involves knowledge about the topic and 
discourse knowledge about how to write effectively. Explicit 
teaching of foundational skills, including spelling and handwriting, 
sentence construction, control of grammar and use of vocabulary, 
allows all pupils to write effectively. Cycles of planning, drafting, 
revising and editing can improve writing but do not significantly 
improve motivation to write or improve the quality of struggling 
writers’ compositions.

Education Endowment Foundation

Centre for Literacy in Primary Education
Power of Pictures Research Project

2019
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Pause and Reflect

 What does writing engagement and attainment 
look like in across Key Stages?

 Do teachers have the subject knowledge to 
develop children’s writing fluency and stamina?

 How are writing outcomes planned for? Is writing 
taught as a process? Is each part of the process 
valued and modelled?

 What challenges are there?  Are there elements of 
the writing process that are more challenging to 
teach/learn than others? 
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Developing a
community of writers

Community 
of Writers

Ideation

Creation

Reflection

Publication
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Creating a Writing Community

THE 
CLASSROOM: A 
COMMUNITY 
OF READERS 

AND WRITERS

A Range of 
Audiences 

and Means of 
Publication

A Chance to 
Collaborate 
with other 

Writers 

A Place where 
Reading 
Informs 
Writing

Talk as a 
Preparation 
for and an 

Outcome of 
Writing

A Place where 
the Teacher 
Writes too

English, Language and Literacy 3 to 19 – Writing 7 to 16, J. Richmond, 2015
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Writer Identity
“Learning to write begins - whatever the
learner’s age with seeing oneself as a
writer, doing the things writers do, and
thinking the way writers think. This is a
matter of identity, not of instruction, or
of effort, or even of desire to learn.
Teachers have a crucial role to play here,
not in teaching the technicalities of
writing, but in engendering appropriate
attitudes to writing.”

Smith, Frank (1994:180) 
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The Teacher as Writer

“At the heart of any writing programme is the writing teacher who
guides the learning and provides a model of the writing process for the
learners. If teachers see themselves as practising writers - which they
are - they will be more able to make the process explicit in their
teaching.”

UKLA 2009

Writing as a craft: Re-considering teacher subject content knowledge for teaching writing, Myhill, Cremin & Oliver (2021)
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Teachers as Writers:
Learning the craft of writing

‘We don’t find many teachers of oil painting, 
piano, ceramics or drama who are not 
practitioners in their fields. Their students see 
them in action in the studio. They can’t teach 
without showing what they mean. There is a 
process to follow. There is a process to learn.
That’s the way it is with a craft, whether it be 
teaching or writing. There is a road, a journey to 
travel and there is someone to travel with us, 
someone who has already made the trip…
…A craft is a process of shaping material toward 
an end. There is a long, painstaking, patient 
process demanded to learn how to shape 
material to a level where it is satisfying to the 
person doing the crafting.’

Donald H. Graves, Writing: Teachers & Children at Work, 
1983, p.6 
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National Literacy Trust 
Writing for Enjoyment 2022
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National Literacy Trust 
Writing for Enjoyment 2022
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Attitudes Towards Writing

I feel ok about it because sometimes I can write things 
that I like but sometimes I have to write about things that 
bore me or things that I don't like

Stressed out and puts pressure on me to do it

I feel worried and anxious

Amazing I love to writeOk but I don't like sharing with peopleIt's fine but sometimes it hurts your hand

I feel like I can do it and that I have fairly neat handwriting

Oh god, you don't want to know

I really like it because it helps me improve my spelling 
and handwriting and it will help me later on in life

Sometimes I struggle but usually I like English so I 
focus more and sometimes I get marbles for my work

When you write lots it makes my hand ache and 
sometimes I get distracted

Pretty good because I have lots of ideas but I'm not 
good at handwriting

Always excited about it especially when we're 
doing a book it's probably my favourite thing in 
school!

My grammar is horrible and I have bad ideas

I don't like it because you can't choose 
what you write

I feel like I'm a good writer because I use 
lots of describing words and it makes sense

Sometimes I feel nervous, but most of the time I feel really 
frustrated because I don't get to spend any time writing stories
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Impact of classroom organisation

I really really love writing and I 
am on the highest table in 
writing.  I am very imaginative 
when it comes to writing and I 
think out of the box and try to 
think of different ideas

I think that I'm quite good 
because I am the highest 
table.  Because I have the 
attitude, I feel confident

I’m middle set because I'm not 
really good in literacy but I enjoy 
it
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Perception Survey
What would your pupils say…

 What is writing and why do we do it?
 Do you enjoy writing? Why? Why not?
 Are you a good writer? How do you know?
 What’s the best piece of writing you’ve done recently? 

What was good about it?
 Do you ever write/draw at home? What kinds of things?
 What does the teacher need to know about you and 

your writing?
 What advice would you give to someone younger that 

you to help them get better at writing?
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The Writing Classroom

 What should the writing classroom look like?
 What should be seen, heard, done in a writing classroom?
 What should be included? What will be important?
 What has been effective in your own classroom/experience?

You might think in terms of:
 the environment: resources, display, opportunities provided
 routines around writing: incl. accessibility, inclusion, 

independence, collaboration, choice…
 publication and celebration of writing
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The importance of reading:

“All children need literature. Children who are authors 
need it even more. They need to be surrounded with 
poetry, stories, information books, biography, science and 
history, imaginative and factual books. The children need 
to hear, speak and read literature. It provides drama, 
problem solving and precise language. Best of all, it is 
written by authors who know children and write with 
different voices than those usually found in textbooks. 
Children’s literature covers virtually the entire span of 
human experience and knowledge.”

Donald H. Graves, Writing: Teachers & Children at Work, 1983, p.67
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The role of a quality text-based 
curriculum rich in literary forms
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Magazines Comics Picturebooks Short Stories Novels Non-Fiction

A Range of Reading
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The Reader in the Writer in practice
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Pause to reflect

 Is there evidence of a writing community in each of your 
classrooms? Where are the strengths? What are the 
areas for development?

 How do your children feel about writing? Are they 
engaged and motivated? Do they see themselves as 
writers? Why? Why not?

 Do children choose to engage in their own self-initiated 
writing? Do they share this in class? How is this writing 
included in the school curriculum and broader culture 
around writing?

 Are all of your teachers reading and writing teachers? 
Do they enjoy modelling the craft of writing? 

© CLPE 2023 www.clpe.org.uk|

Supporting children to 
build ideas for writing

Community 
of Writers

Ideation

Creation

Reflection

Publication
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Defining Ideation 

 How would your teachers and students define ideation?
 What does ideation look like in the primary classroom?  
 What elements of ideation best support your young 

writers?
 How much time is spent at the ideation stage? Does this 

vary depending on the outcome? 
 Are there any challenges at this stage of the writing 

process?
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Ideas could be stimulated by:

 Stories, books and information read or seen;
 Personal experiences and feelings
 Real life events
 Other stimulus: music, art, drama, film, dance
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Providing concrete learning experiences 
to support and engage writers
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Providing genuine purpose and 
audience
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Planning focused experiences for 
language and vocabulary development  
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Providing rich talk to develop voice, language 
structures and levels of formality
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Providing opportunities for children to 
develop ideation through classroom drama
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Positive Effects of Drama on Writing

 It motivated more children to want to write;
 It provided more children with substantial ideas and experiences so that 

they had something to write about;
 Each child could draw individual responses from the drama.  Consequently, 

despite the structure of a writing frame, individual pieces of writing were 
different and reflective of the child’s rather than the teacher’s thinking;

 Children generally wrote more and in a shorter period of time;
 Children’s vocabulary and sentence structure was noticeably richer when 

their writing emerged from drama work;
 More children demonstrated a clearer sense of audience in their writing;
 More children demonstrated empathy for those whom they wrote about;
 Some children’s writing could be seen to have benefitted from the input 

that the visual qualities of drama had to offer.

Joe Winston, Drama and English at the Heart of the Curriculum
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Providing time, space and resources to 
capture and work up ideas for writing:

‘For me, the creative process has to 
be imperfect, messy, playful, often 
childlike, often weird. I can’t plot or 
to plan too closely. When I start a 
new story, I usually have a few 
notions or images. Sometimes I 
have a powerful central idea, a 
character who demands attention, 
a scene that cries out to be created 
on the page. But even then, I’m 
often not quite sure what I’m doing 
or why I’m doing it. I set off like an 
explorer, in the hope that I might 
discover a story that’s powerful and 
new.’

David Almond
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Teaching approaches that support 
writing ideation

Teacher as 
Reader and 

Writer
Reading Aloud Book Talk Looking at 

Language

Text-Marking Incidental 
Writing

Collaborative 
Writing Visualisation

Breadth of 
Experience Making links Drama and 

Role Play

Creative 
Writing 
Journals

Artwork and 
annotation

Scale of 
Intensity

Graph of 
Emotion

Shared and 
Modelled 
Writing
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Reflecting on the quality of the 
curriculum and children’s outcomes

“It made me think that we need to develop the ideation stage much 
more. We are perhaps prescribing too much instead of allowing more 
free-thought.”

‘Drawing before writing slowed the process down and alleviated the 
‘stress’ of writing, allowing them to gather their thoughts. The 
variation of lessons and amount of writing has allowed many more of 
my pupils to gain confidence with drawing and learn not to be afraid 
of writing.’

“More time needs to be given to the ideation process and support 
with structuring texts. Children just need time to produce quality.”

Teachers after attending CLPE’s The Power of Pictures training 
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“More time needs to be given to 
the ideation stage…”
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Pause to reflect:

 Are teachers confident to plan experiences and 
use a range of approaches that motivate, 
inspire and scaffold writing across Key Stages?

 How much time is spent with children at the 
ideation stage of the writing process? How 
does this vary and why? 
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Supporting children to 
draft and create writing

Community 
of Writers

Ideation

Creation

Reflection

Publication
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I use notebooks, sketchbooks, pens, pencils, coloured 
pencils. I scribble and doodle, experiment and play.

I allow words and images to flow from my hand onto 
the page and I’m often amazed by what appears there. 
I love my computer, too. 

At the same time as scribbling, I start to compose 
sentences, paragraphs, pages. I create a title page with 
the name of the book (even though I know the title will 
probably change) and the name of the author (me!). I 
establish a daily routine and keep a tally of the number 
of words I write. I print out the pages and hold them 
together with bulldog clips so that I can see the pages 
growing and accumulating. 

I try not to force the story to take a particular shape. I 
let it grow like an organic thing. I search for the tone of 
the story, the voice in which it has to be told. I keep on 
scribbling and composing. I write and rewrite. I throw 
away and throw away. 

I read the story aloud to myself to test its rhythm and 
flow.
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Working in rough when writing…

‘When I’m planning I often 
have multiple ideas popping up 
at the same time, so I’m 
attempting to catch the best 
ones as they fly by and 
preserve them on paper. My 
notebooks are full of arrows 
and triple asterisks instructing 
me to move forward four 
pages, past the ideas I jotted 
down hurriedly twenty minutes 
ago, to continue the thread of 
the story.’

J.K. Rowling   
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Creation should be supported by 
providing pupils with:

 Time to try out and work up ideas 
 Space and freedom to be tentative
 Flexibility to work in different ways to plan, draft and 

develop thinking
 No pressures that initial ideas be worked up to a fixed 

extent, be presented in a certain way or be polished to a 
level that is unnecessary to drafting and shaping

 An idea of appropriate deadlines
 Access to another writer in the community to share and 

work through thoughts and challenges as ideas progress
 Time to work and re-work ideas as thought processes 

develop
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Considering the purpose, use and 
influence of ‘model’ texts 
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Exposure to high quality published 
texts, across a range of literary forms

‘To learn to write for newspapers, you must read 
newspapers; text books about them will not suffice. 
For magazines, browse through magazines rather 
than through correspondence courses on magazine 
writing. To write poetry, read it.’

Frank Smith, 1988

Using authentic texts offers students encounters with 
language-in-action, rather than language for-
demonstration.

Debra Myhill et al (2013)
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The Reader in the Writer…

In supporting reader engagement, we 
should also support writer engagement, 
and the engagement of children in all 
forms of text through which they shape 
and assemble their literacy identities. In 
so doing, we support them in breathing 
life into the texts they engage with and 
greatly enrich their opportunities for 
literacy learning.
Parry & Taylor - Readers in the round: children’s holistic 
engagements with texts [UKLA Literacy: Volume 52, 
Number 2, May 2018]
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A breadth of reading experience to 
influence and enrich literacy learning
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Preparing for writing using authentic, 
real-world texts
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Learning from Authors: 
The Reader in the Writer
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Understanding how authentic texts work: 
Language analysis

Present tense

Statement of 
fact followed by 

adverbial 
phrase

Expanded noun 
phrases, adverbial 

phrases and 
compound 
sentences

Determiners: 
the…some…many
… other…these…

Fronted 
adverbial
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Co-constructing and using success 
criteria with young writers

Grammar Feature Check

Consistent present tense voice

Statement sentences

Short simple sentences as well as 
compound and complex sentences

Expanded noun phrases

Adverbial phrases

Range of determiners

What Check Why?

Consistent present tense voice

Statement sentences

Short simple sentences as well as 
compound and complex sentences

Expanded noun phrases

Adverbial phrases

Range of determiners
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Present tense 
explanatory voice –

currently living species 
behave in this way 

(and why)

Statement of fact 
related to 
behaviour

followed by detail 
or explanation

Expanded noun 
phrases, adverbial 

phrases and 
compound sentences 

add detail and 
description.

Determiners 
provide context; 

the…some…many
… other…these…Fronted adverbial 

provides context 
and sets the 

scene.
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Scaffolding for Success?

“…linguists then recommended that teachers should directly
teach their students the features they had found to be
characteristic of A-grade scripts. The pedagogy suggested
was both obscure and questionable, with guidelines such
as: pupils looking at paragraph linking should be “given a
quota in their writing and encouraged to use two place
adverbials for every time adverbial”. It is hard to imagine a
less helpful suggestion for improving writing. Direct
teaching of particular linguistic features is no substitute
for substantial and extended experience of both reading
and writing.”

Myra Barrs, Teaching Bad Writing (2019)
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Teaching language and grammar 
successfully

Children need you to be able to:
 Analyse and name the grammatical features in authentic texts
 Explain grammatical concepts clearly and through examples 

from quality and authentic texts
 Talk about the impact and specific effects created by an 

author’s language and grammar choices
 Support them to transfer this knowledge into their own 

writing; how to make meaning through language and grammar 
choices

 Know how to consolidate and build on their existing 
knowledge about language
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Pause to reflect:

 How do children know what successful writing can look like 
across literary forms?

 What role do high quality, published and real-world texts 
play in showing children how effects can be achieved?

 Do teachers have sound understanding of the language and 
grammar features common to specific text types and why 
they are chosen by an author? 
– Do teachers and children co-construct success criteria or are 

language and grammar features presented to them?
– Is the criteria for successfully crafted writing based on reader 

response and an understanding of audience, purpose and form? 
Do they reflect on the ‘why?’ as well as the ‘what?’

© CLPE 2023 www.clpe.org.uk|

Supporting children to 
reflect on their writing

Community 
of Writers

Ideation

Creation

Reflection

Publication
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Reflection and Editing 
“Before writing is published, children are encouraged to reflect on their work, alongside 
a response partner, which may be an enabling adult or peer, to give attentive 
consideration to writing produced in order to make sense of the content, and to make 
appropriate changes if these are required. Children explore where ideas are working 
well for the purpose, audience and form of the writing and where challenges or sticking 
points are arising. The focus is on the content and overall structure of the writing, 
with the perceived audience in mind, rather than the technical handling of the writing 
system (spelling, punctuation etc.). Reading the writing aloud is a crucial part of this 
process, so that writers can hear how the words sound and flow off the page as well as 
how they scan and sit on the page. A culture of supportive response is developed in 
the writing community through asking questions and making suggestions to guide 
the writer in developing their work to be the best it can be for themselves and their 
audience.”

Harrow Gate Primary Academy, CLPE Associate School, Case Study 2022
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• What thoughts, feelings, visual impressions 
come to mind as you read?Engagement: internalising the 

message

• How did the writer make you engage in this 
way?Appreciation: considering the 

writers’ achievements

• What can you suggest to develop the 
writing as present?

Suggestion: considering 
specific ways to develop the 

writing

• What can you suggest to extend the 
writing, what more is needed or would 
enrich? 

Extension: considering possible 
strategies and ideas to extend 

the writing

Goouch et al: Writing is Primary, 2009

Responding to children’s writing
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• Children’s writing can be improved if their teacher 
reads it aloud at an early stage, giving it life and 
breath and helping the young author see the 
patterns and tunes they have created.

Reading writing 
aloud

• Children help each other by reading their writing 
aloud and responding as readers. Supporting each 
other as they compose and structure their ideas.

Using response 
partners 

• Children support each other with transcription 
proof reading, looking at spelling, punctuation and 
grammar.

Establishing 
editing partners

• Through performance and/or publication allows 
children to benefit from hearing their more 
polished voices and to gain feedback and responses 
from their intended audiences

Making writing 
public
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I start to get a sense of the overall shape and I see what 
kind of book this might be. I begin to understand some 
of the connections that hold it all together. I cut and 
reshape. 

I get rid of characters who once seemed essential but 
who now get in the way. Sometimes I change the tense 
in which the book is written. I change from third 
person to first and back to third again. I slash and 
burn. 

I keep on writing, scribbling, rewriting, rewriting. I get 
the glimmerings of an ending but I don’t rush towards it. 
I let the story continue to flow and to grow. I take great 
pains to try to make every word earn its place. 

David Almond: On Writing, 2019 

Cutting and Reshaping; 
Slashing and Burning



23/05/2023

©CLPE 2023 You may use this resource freely in your school but it cannot be commercially published 
or reproduced or used for anything other than educational purposes without the express permission of 
CLPE.

35

© CLPE 2023 www.clpe.org.uk|

David Crystal 

Above all, remember the Grammar Mantra:
 What options were available?
 Why was this one chosen?
 What impact does it have on the audience?
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Grammar as choice: 
A focus on sentence structure

Issac was playing in his favourite pool on the side of his favourite mountain.

On the side of his favourite mountain, Issac was playing in his favourite pool.

On the side of his favourite mountain, in his favourite pool, Issac was playing

Issac was playing in a pool on the side of the mountain.

On the side of a mountain, Issac played in his favourite pool.

Issac is playing in his favourite pool on the side of his favourite mountain

Issac played near the deep, glistening pool on the side of a rugged and 
majestic mountain which towered over him like a tsunami that was about 
to strike.

I was playing in my favourite pool on the side of my favourite mountain, 
when I felt the shadow of clouds overhead.
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Community of Writers

 Watch this short film featuring children from 
Whitehill J.M. School talking about working with 
their peers to improve their writing.

 How do you think the use of response and editing 
partners has impacted on their engagement and 
attainment in writing?
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Whitehill J.M. School
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Pause and Reflect

 How do teachers support children to read and reflect on 
their own writing before sharing with a response 
partner?

 Do teachers respond to children’s writing genuinely as 
readers? How do they layer responses to children to 
bring the best out of the content before moving to 
polishing of spelling and punctuation? 

 How can you build up this approach with the children so 
they are confident in peer reviewing each other’s work 
at each stage of the writing process?
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Supporting children to 
publish writing

Community 
of Writers

Ideation

Creation

Reflection

Publication
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Publication should be supported by 
providing pupils with:

 Time to work with an effective partner to proof 
read and edit work ready for publication

 Examples of published writing to draw on for 
ideas and inspiration

 Materials that allow them to publish their writing 
that most closely fits their desired intention

 Time to try out different methods and re-work to 
achieve desired effects 
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Giving Choice and Voice in Publishing 
Writing
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Opportunities to polish presentation 
for bookmaking and publication

© CLPE 2023 www.clpe.org.uk|

Making Books: Guidance, Ideas and 
Instructions 
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Pause to reflect:

 Are children familiar with the different ways messages are 
communicated in the real world and how these are published to 
impact most effectively on the intended audience?

 Are children taught the steps that lead to publication such as proof-
reading, spelling and punctuation checks and why these are 
important for published work?

 Are children encouraged to make active decisions about the best 
ways to publish their work? Do classrooms have the materials and 
resources they need to do this effectively?

 Is it a valued part of the writing process? Are children given 
adequate time to publish their work to the best level possible? 

 Is children’s published work shared with the intended audience? Are 
they encouraged as a reader to offer responses on the effect the 
writing had on them? 
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In Summary



23/05/2023

©CLPE 2023 You may use this resource freely in your school but it cannot be commercially published 
or reproduced or used for anything other than educational purposes without the express permission of 
CLPE.

41

© CLPE 2023 www.clpe.org.uk|

Writing Takes Time 

 Quality real- world 
text exemplars

 Response as a 
Reader

 Time for Research
 Note-taking and 

Summarising
 Exploration of 

Language
 Making sketches
 Tentative writing
 Reading own work 

aloud
 Regular response 

and reflection
 Publication 

Harrow Gate Primary Academy
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Routines to Develop Writing Competency

Before:
Exploring ideas
•Talk and discussion
•Playing the story
•Role-play
•Retelling
•Drawing
•Mapping
Shaping for purpose 
and audience
•Shared writing

During:
Shaping for purpose and 
audience
•Shared writing
•Response partners
•Talking about process
• Reading own writing 
aloud
•Commenting on each 
others work
•Sharing ideas
•Collaborative writing

After:
Evaluating and valuing
•Talking about the process as a 
writer: child-teacher; child-child
•Editing partners
Polishing
•Support for spelling
•Rewriting for a purpose
Celebrating achievement
•Publishing
•Book-making
•Performing the writing for others 
to enjoy
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Impact on writer resilience: facing 
uncertainties and overcoming challenges

‘The children were hugely 
engaged in all stages. 
Whilst realising the value 
of being messy and that 
they can edit as they write 
they took enormous pride 
in what they were doing.’

Power of Pictures
Project Teacher
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What has been beneficial about the 
process?

“It’s helped me appreciate the importance and difficulty of the writing 
process. It has changed my perception of editing, i.e. that this is part of the 
creation process. It has also helped me understand lots of the difficulties that 
children have; namely generating ideas, considering audience, understanding 
the structure of writing. More time needs to be given to the ideation process 
and support with structuring texts. Children just need time to produce 
quality.”

Project Teacher

“The children seem to have grown in confidence through the writing process. 
Some who regularly get confused and stuck now find that time and strategies 
for ideation are freeing up their ideas, giving them time to imagine, to try out 
ideas and then structure separately. It has also changed their approach to 
writing longer texts and the way they approach composing a sentence with 
far more focus on meaning.”

Project Teacher
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Next steps:

 Use (sections of) the Next 
Steps to identify 
activities/provision that 
support areas where children 
need further development.

 Is there a pattern across a 
phase/the school that shows 
that further CPD is needed for 
staff, or that specific aspects 
need to be planned for more 
specifically, or that targeted 
resources are needed?
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Key Experiences for Developing Writing:

 Put the ‘want’ into writing
 Give children confidence to see themselves as writers
 Value all attempts at writing-make children successful
 Offer environments that offer real purposes and audiences for 

writing
 Ensure children have rich book experience
 Offer experiences that link writing with reading, talking and play
 Lots of time to talk and write together
 Enable children to write about own experience
 Make books to be read by others
 Opportunities for children to see adults writing
 Choice-about when and how to write

Making my own mark, Helen Bromley
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Reflection:

 What might you like to explore further from today’s 
meeting?

 What do you still need to find out?
 What do you hope to gain for:

– The children and their engagement, attainment and 
progress?

– The development of your teaching staff?
– Your subject and your leadership of it? 

 What will you need to do to achieve your goals?
 What further support will you or your colleagues need?
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Evaluation
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Website
www.clpe.org.uk

Phone 
020 7401 3382/3

Twitter
@clpe1

Instagram
@clpe.org.uk

Facebook
CLPE 

Keep in touch!


